
KS Upper KS2  Subject: Hinduism: 2.9 Dharma, Karma and Reincarnation 
(4 lessons)

Context: 
“For most people, whether children or adults, an attempt to understand an unfamiliar religion or way of 
life represents a difficult challenge. Inevitably, when trying to grasp someone else's world-view, we tend 
to reduce it to categories and concepts that are already familiar to us, and in doing so we may make some 
fundamental mistakes. Further, the introduction of art, customs, rituals, beliefs and languages which may 
initially seem strange and alien can provoke negative responses from some pupils. These might be 
relatively innocent and good humoured, but the fear that can be generated by the sudden introduction of 
new experience can bring to the surface deep feelings of hostility which may be expressed in racist 
terms.” Jackson Approaches to Hinduism (1988) 

Jackson’s comments are just as relevant today as they were in 1988. When we encounter something new, 
we try to categorise it in terms of the familiar. In the case of Hinduism this often means we try to make 
sense of the religion through Christianity. This would be a fundamental mistake and severely mis-
represent Hinduism. This is particularly pertinent to this module of work, where we will be exploring in 
more depth than Lower KS2 some of the key beliefs of Hinduism. 

We will be covering some difficult concepts in these series of lessons so I have adopted a ‘layering 
approach’, in which we introduce the concepts gradually ensuring one concepts is grasped thoroughly 
before moving on to the next. For example, we need pupils to understand karma before introducing 
reincarnation and ahimsa. 

I have put a video on the cycle of birth and rebirth at the end of this session, because it covers a lot of 
topics and could potentially be confusing for pupils. At the end they should be able to grasp the most 
important elements.  

Essential core: 
 Key Belief – Dharma. (Right-living, respecting life, honouring Natural world) 

 Know that the term “Hinduism” is a Western term for people who lived in Northern India, who
shared the Vedas and ancient Sanskrit writings of India. Followers prefer the term “Sanatan
Dharma”, which mean ‘eternal truths’ (i.e. basic teachings which have always been true and
always will be).

 Know the Hindu word for acting from personal preference, without attention to Dharma is called
Karma and it always impacts on ourselves and others, known as the Law of Karma

Belief – Atman (The Divine within) 

 Recall the Hindu greeting Namaste and its meaning: ‘I respect you’, because Hindus believe the
same God is inside every heart and must be treated as one world-family.

 Hindus believe in Reincarnation: the belief that when a body dies their atman (“soul”) may move
onto another being. In the Bhagavad Gita this is likened to someone changing dirty clothes for
clean ones. Similarly, the Atman casts off its worn out body for a new one. (Bhagavad Gita 2:22).

 The Atman persists and is reborn many times. This continual cycle is called Samsara.

 The type of life an Atman moves onto depends on its previous one. This is determined by the
Law of Karma.

 The end of Samsara is called Moksha. The soul breaks out of reincarnation and joins with
Brahman

 Raise and suggest answers to relevant questions in response to the Hindu belief in Dharma, deity
and Atman.

 Attempt to support their answers using reasons and/or information.

Resources: 



 Eternal Truths cards 

 PPT “eternal truths” 

 Consequences Game sheet 

 A Story about Karma short film https://www.youtube.com/watch?v=4mGhRW0UtKg  

 ‘Slam’ by Adam Slower 

 Create your own ‘Gyan Chaupar’ game 

 What do Hindus believe about reincarnation? 

 ‘My Religion My Life: Cycle of birth and rebirth’ https://www.bbc.co.uk/programmes/p02n5v2q  

 

INTRODUCTION: 
Play the Empathy Game: 
 
The class is divided into groups of about four, and each group appoints a secretary. The following 
instructions are given. (They can be adapted according to age and ability of the audience): 
“You are Martians. You have exceedingly high intelligence, and X-ray vision. You are travelling as part of 
an exploratory mission other parts of the solar system, and your instructions are to land on earth and to 
report your observations regularly to your base commander. You do not understand Earth languages, and 
you have no previous knowledge of planet Earth or its inhabitants. Your ship lands some distance from 
what is actually a human dwelling place. You approach the building and, looking through the wall, you see 
before you a scene which you observe closely. Using your highly developed intelligence you write a short 
report (a few sentences) to be transmitted to your base commander.”  
 
‘We know that the Martian is looking at a living room in a home, the middle of the room is a Christmas 
tree, and members of the family are placing parcels at the foot of the tree. The Martian, of course, does 
not know this.’ 
 
Leave a few moments for questions before the exercise begins. Someone usually asks whether they can 
write a report in Martian (Answer: 'Yes, as long as you provide an English translation!'); while some 
students may also ask some variant on the question: 'Do the Martians share our concepts?' to which an 
appropriate answer is 'Give the Martian whatever range of concepts you wish'.  
 
Around five minutes is usually enough for discussion and writing, though the teacher needs to keep an 
eye on the progress of each group and to be available for consultation. The reports are then read to the 
class in turn by a representative it from each group. The reports tend to be rich in imagination and 
strong on humour, with those of younger children being sometimes shorter rather than less imaginative 
than those of their older peers. 
 
The ensuing discussion deals with a number of questions: 
 
1. Given that the Martian had very high intelligence, did he (or she or it) interpret the scene correctly?  
2. What would the Martian have needed to do in order to have an accurate picture of what was 
happening?  
 
Groups always answer the first question in the negative, though some add that the Martian may have 
partially understood what was happening. 
  
Answers to the second question include 'He should have learned their language or had an interpreter’; 
'the Martian should have asked the people what they were doing'; 'the Martian needed to observe the 
people over a long period’ or 'He should have contacted Mars to find whether there were earlier records 
of explorations of Earth which explained this practice'.  
 

https://www.youtube.com/watch?v=4mGhRW0UtKg
https://www.bbc.co.uk/programmes/p02n5v2q


The point is taken that, however intelligent a pupil or student is, without (a) the proper attitudes (having 
an open mind; not jumping to conclusions) and (b) appropriate methods (e.g. interviewing in order to 
grasp concepts and the significance of practices; observing over a period and consulting authoritative 
sources) serious errors of interpretation are likely to be made when describing features of an unfamiliar 
way of life. One can refer back to the game at later stages in preparation for new work, such as a visit to it 
Hindu temple, or should anyone be seen to be sliding away from an open-minded approach. 
 

 
 

 

INVESTIGATION: 
 

1. Do eternal truths exist? And if so what are they? 
Show PowerPoint: Eternal Truths for rules and de-brief. 
Split the class into groups of 4. Give each a pack of the eternal truths cards. They lie these down 
on the table- face down. Each pupil takes turns to pick up a card and say whether or not they 
think this is an eternal truth. You will need to explain what is meant by an eternal truth, but don’t 
go into too much detail as the purpose of the exercise is to explore the meaning; for the time 
being simply say that you mean a truth which has been true forever. After the pupil has read the 
card and said whether or not they think the statement is an eternal truth, and why, the other 
pupils discuss whether or not they agree. After a short period of time they must decide to put it in 
the ‘eternal truths pile’ or not. In the event of a tie the pupil who picked the card gets the casting 
vote.  
After the groups have finished discuss as a class which are truths and what makes them an eternal 
truth. There will be some disagreement, but try to draw out that we have some things which have 
probably been true whichever time or society we live in. Here is a list and a few things to add to 
the discussion: 
 

1. 2+2=4 
2. Apples fall from trees 
3. If you look after the pennies, the pounds will look after themselves. (We 

could argue that this is a truth in whatever society we find ourselves and is 
fundamental to successful saving: we have to be prepared to think about 
what we spend money on, no matter how much things cost.)  

4. Parents should not smack their children when they are naughty. (People 
quite recently would find this a very strange notion, in fact poor parenting 
(‘Spare the rod spoil the child’)) 

5. A woman’s place is in the home 
6. You should not judge a book by the cover (Could this be an eternal truth- 

we always need to look beyond first appearances?) 
7. Greed is good 
8. Cheats will always be found out 
9. Lying is wrong (Can a society/community survive where the norm is not to 

tell the truth? What sort of society would it be if we could never know if 
someone was telling the truth?) 

10.  If you make a promise you should try to keep it (As number 9- even on 
money it says, ‘I promise to pay the bearer £5’, so really the note is a 
promise!) 

 
2. See PowerPoint slide 4: Explain to pupils that there is a religion which is founded on what they 

consider Eternal Truths. Weird Fact (slide 5-7): We know that religion as ‘Hinduism’ but that is a 
made up name. It comes from the name of an ancient river Sindhu. The Persian invaders could 
not pronounce the name of the river, they called it Hindu and the country beyond it Hindustan 



(The place of the river Indus). The people who lived around the river therefore became ‘Hindus’. 
The name stuck and eventually became the name of people who lived in Northern India who 
shared certain sacred writings called the Vedas and other ancient Sanskrit writings. (Can you think 
of other made up names for groups of people? Do you know where they come from? EG 
‘Scousers’ to describe people from Liverpool, who have a certain accent; but comes from a type of 
stew that was/is popular in Liverpool. What about Geordie? Cockney? Do you know how Quakers 
got their name?  
 

3. Shanatan Dharma (slide 8): Technically this means eternal truths, in other words teachings which 
have always been true and always will. It is useful to start pointing out how Hinduism is different 
from other religions they may have come across. There is no founder, Hindus believe Rishis are 
people who experience God for themselves. They come in every age, not just ancient times. They 
can teach us about God and the eternal truths. So in a way Hinduism is a belief system which 
seeks to find the eternal truths which have always been true but which we have lost.  
 

4. Dharma as duty (slide 9-11): Ask pupils to draw a large outline of a pupil. In groups they should fill 
the image with what it means to be a pupil “ways of being”. One way of doing this is to do the 
same exercise for a teacher: treat each pupil equally, learn new and better ways to teach, always 
want what is best for your pupils, provide a safe environment, etc… For pupils try to steer away 
from naming the school rules but include things which we often presume: eg wanting to learn, 
helping others who don’t understand, following rules(!), being curious, admitting when they don’t 
understand, etc. Ask pupils to silently walk around the room and look at what other groups have 
identified. Make a mental note of any things you want to question. As a group discuss the list and 
give pupils the chance to ask other groups about any things they don’t understand. Look at your 
list. This could be said to be the dharma or duty of a pupil. What about if you act in a way which is 
not in accordance with this duty?   
 

5. Slide 12. Ask pupils to consider the consequences of following or NOT following their duty. For 
example: 
 
If they don’t want to learn they might not complete their homework; They might get a detention 
form their teacher; they might be punished by their parents for getting a detention by not 
allowing them to go to something they want to do with their friends (bowling/party/pictures etc); 
their friends make new friends and they are excluded; etc…. 
 
Task: In pairs ask pupils to consider one go their duties as a pupil and what MIGHT be the 
consequence if they choose to not follow it on the Consequences Game Sheet. Question that even 
though there is a square box at the end of the sheet: Is that where the consequences end? 
Consequences can go on and on. 
 
Extension: pupils can be challenged to try the opposite on the reverse side. Choose a duty and 
they follow it: what are the consequences? 
 
Show slide 13, a film which is “A story of Karma”. It is only a couple of minutes long. You may 
need to stop the film at points as the subtitles are very fast. It is quite powerful. Explore the ideas 
in the film, though of course the key idea we want to explore is that the restaurant owner’s 
actions of charity were ‘repaid’: his acts of charity had good consequences, so good actions had 
good consequences. 
 
A simpler way of exploring this might be to read the story ‘Slam’ by Adam Slower 
 

6. The Law of Karma: Pupils should now be ready to conceptually understand the Law of Karma. 
Slide 14 has the key information. Slide 17 can be used for pupils to think about the consequences 
of the Law of Karma on Hindu lives before we introduce the belief in Reincarnation. 



 
7. Snakes and Ladders: Slides 17-18  explores the ideas of snakes and ladders as a teaching tool. 

Using Create your own ‘Gyan Chaupar’ game the Pupils should produce their own games along 
the lines of the original: IE more put the names of vices and virtues on certain square and they 
decide what the effect would be, so stealing and murder are quite serious. 
 

8. Take time to read through the ‘What do Hindus believe about life after death’. Pupils should 
attempt Tasks 1 and 2. Then using the quotes from Bhagavad Gita, ask pupils to explain what they 
have learned about what Hindus believe about Life after death from the quotes: namely, atman is 
immortal and cannot by harmed, it is the atman which ‘travels’ from body to body, death and 
rebirth are inevitable. 
 

9. Ask pupils to go back and look at their Gyan Chaupar game. Do they want to add any details to 
their game: eg Moksha square, etc 
 

10. Show the film ‘MY Religion, My life’ where the children talk about the cycle of birth and rebirth. 
At the end of the film ask pupils to write down any questions they might still have about these 
beliefs. Then ask pupils to write questions and answers for the 8 most important things they have 
learnt is this current study of Hinduism. Write the answers on a separate sheet and explain that 
we will be sharing out these questions to see if fellow students can correctly answer them. 

 

 

ASSESSMENT: 
1. Pupils can demonstrate their understanding of the Law of Karma from their snakes and 

ladders game: have they understood that some actions will produce worse outcomes?  
2. Can pupils correctly interpret the analogies of worn out clothes, merry-go-round and 

river merging with the sea. 
3. Pupils correctly identify the correct last word or phrases from the ‘What Hindus believe 

about life after death’ sheet. 
4. Have pupils correctly understood the concept of ‘dharma’ as ‘duty’ and that obeying 

ones’ dharma is a virtue which has karmic results. 
5. Students to choose and write out the 8 questions which test the most important things 

they have learnt about Dharma, Karma and Rebirth. Give time for students to attempt 
to answer the question. Then have a group discussion about what the 8 important 
things were, did they all agree?   

 

 


